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Teachers’ attitudes toward 
teachings. 
This research study was aimed to investigate ESL teachers’ 
attitudes toward the policy of integrating Islamic values into 
their teachings. A total number of 32 ESL teachers who were 
hired as contract teachers teaching English at several different 
Islamic schools in South-Thailand participated as respondents. 
A set of 5-Likert scale questionnaire to measure the attitude of 
the respondents was the instrument used by the writers in 
collecting the data. A quantitative-descriptive method was 
applied in this study, in which the data were analyzed 
statistically before they were descriptively described. The 
findings of the statistical analysis revealed that most of the 
teachers have positive attitude (73.63%) toward this Islamic 
school management policy. The percentage was taken from 
47% responses of the respondents on “Totally Agree” and 
26.63% on “Agree” options. Thus, it can be concluded that 
most of ESL teachers who were teaching English at several 
Islamic schools in South Thailand had positive attitude towards 
the policy of integrating Islamic values into their teachings. 
This is an open access article under the CC-BY-SA license 
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In Islamic schools, it is undoubtedly that Islamic education management is applied. 
As Marimba explained that both physical and spiritual guidance based on the laws of Islam 
towards the establishment of a majority personality according to the measurements of 
Islam is referred to Islamic education management (Suryapermana, 2017). Management in 
educational institutions has a higher determinant among other aspects since it gives 
impacts to the success of students’ learning to develop their ability, characters and 
civilization (Wibowo & Utomo, 2018), and in the context of Islamic education 
management, the process of teaching and learning is managed to build religious attitudes 
and behaviors of the students. Thus, the ability of the teachers, including English teachers, 
as the actors of the schools’ management should be prepared in such a way so that the 
lessons can be delivered effectively. 
As Moslems belong to minority group of society in the Southern part of Thailand, 
around 600 Islamic schools also implement Islamic education management under the rules 
of the government. In relation to this, there are plethora of research studies discuss 
educational management in various aspects at several Islamic schools in South Thailand 
(Awang, 2016; Brooks, 2014; Kaewsom, 2017; Yukhong, Phuwanatwichit, Mangkhang, & 
Sarobol, 2019). Besides, studies about teachers and or educators related to school 
management have also been conducted by several scholars.   
Nitjarunkul et al. (2014) identified barriers which faced by teachers of the schools in 
five Southern provinces of Thailand in regards to the reformation of education and 
disagreement of the violence as well as the characteristics of leaderships that appeared in 
this context. There were 21 teachers of primary schools in Pattani, Yala, Narathiwat, 
Songkhla and Satun provinces involved in this study. The findings of their study showed 
that curriculum management, students’ competency in reading, the overburden of work and 
the limitation of budgets were matters. Another research was conducted by Zain (2018) 
who discovered some anxieties and reasons of pre-service teachers while doing their 
teaching practices in Southern Thailand and also elaborated causes and attempts to get the 
better of these anxieties. The description of their research results were referred Hart’s 
theory which stated four factors of anxieties in the practice of teaching, i.e. 1) evaluation, 
2) student-teacher and professional concern, 3) class control and 4) teaching practice 
requirement. Among these 4 factors, the most common anxiety faced by these student-
teachers was student’s mind tension. 
However, those previous research have neglected to consider the attitudes of ESL 
teachers who are required to integrate Islamic values into their teachings as part of Islamic 
education management. Thus, this paper is aimed to explore the attitudes of ESL teachers 
to the implementation of Islamic education management from the aspects of integrating 
Islamic values on their teachings. It seeks to find out the answer of:  “what is the attitude of 
ESL teachers towards the requirement of integrating Islamic values into their teachings?”.  
LITERATURE REVIEW 
Islamic Education Management in the Context of Islamic Schools in South Thailand  
Good management plays a pivotal role in public institution in order to provide the 
most effective services to society (Wibowo & Utomo, 2018). While in the context of 
Islamic schools in which the schools implement the management policy of integrating 
Islamic values into all subject 1 teachings, Aree & Rahman (2016) claim that the “aim of 
integrated Islamic education may be 2 viewed as a distinct equilibrium between moral 
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development, derived from spiritual Islamic 3 education, and personal achievement in life 
as reflected in the cognitive and affective and 4 psychomotor aspects”. As Cahyo et al. 
(2019) explain that each of the three components 5 that should support the creation of 
students’ akhlak in the following Figure1: 
 
 
Figure 1. Islamic Concept and Education Objective Concept 
Further, they add that having a wide scope of knowledge, both secular and Islamic, 
and also projecting a balanced personality will be the goals expected from the graduates of 
this integrated Islamic education.  Based on these references, discussing Islamic education 
management means that the process of teaching and learning or educating the students 
should be managed in such a way by the schools so that the goals to implement Islamic 
values will be achieved.   
According to Munastiwi and Marfuah (2019), establishing Islamic values should be 
performed continuously and followed by examples or models. Planning and implementing 
the learning of Islamic religion needs to be taught with good models, methods, strategies, 
approaches and media.   
In the Southern-part of Thailand, in which this province is having most Moslems, 
there are several Islamic schools were established. And it is going without saying that each 
school has its own Islamic education management and one of the policies is that all 
teachers of the schools (even non-Islamic education teachers) are required to integrate 
Islamic values into their teachings.   
According to Yukhong et al. (2019), looking back to the history of Islamic education 
in Southern part of Thailand, the development of educational management has passed 
several phases and Moslem citizenship there have faced considerable number of challenges 
such as educational management, courses development,  model and teaching method, 
measurement and evaluation process. They also add that Islamic private schools’ 
curriculums have been modified to meet the challenges of the current globalization. The 
Moslem citizens should be more educated and have capability to apply their knowledge in 
their contemporary religious lives or their chosen professions, such as adapting to the 
changes in the society by using multi languages, advanced technology, analytical thinking 
skills or media literacy skills.   
The Integration of Islamic Values into ESL Teachings 
In this globalization era, it goes without saying that English takes the most important 
role in the process of education. Thus, in some non-English countries, English is even 
taught from kindergarten until university level. However, learning a language does not 
only learn the alphabets, sentence buildings, grammatical patterns, pronunciations, and 
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meanings, even more it also learns the social norms of the societies such as people’s 
behavior, attitudes, ways of interactions, belief etc, which is called ‘culture’. As Ali et al. 
(2015) argues that individuals who deal with a language should take culture as an 
important and integral part of communicating that language. “..... a language is a part of a 
culture and a culture is a part of a language” (Brown, 1994). Referring to this fact, the 
ideas of integrating Islamic education into English teaching is primarily aimed to give the 
learners strong fundamental of Islamic values so that they will be able to understand 
English culture without neglecting the values of Islam.  
According to Madkur and Albantani (2017), it is necessary to integrate Islam in all 
lessons including foreign language since the preservation of the religious values could be 
done by Muslim teachers through the classroom activities. The integration itself has been 
previously explained by them which elaborated 4 implementations of: 1) character values 
accommodated in the lesson, 2) character values integrated in every activity of learning, 3) 
character values delivered through the method of teaching, and 4) character education 
values planted and practiced through everyday life.  
Even though the implementation of integrating Islamic values into ESL teaching is 
not easy, especially for the teachers, Ekowijayanto (2020) gives his best opinions in which 
teaching Islamic education through English learning will make students, teachers/lecturers, 
curriculum designers, and textbooks to be creative in order to disseminate Islamic values 
contextually.  
Teachers’ Attitudes Toward Teachings  
Teachers’ attitudes matter (Dixon, Liew, Daraghmeh, & Smith, 2016). Their attitudes 
toward their profession as teacher affect students’ aspires of involvement in the teaching 
process (Maryrose & Kingsley, 2018). In the English as a second language classroom, 
Gursoy (2013) claimed that a positive attitude towards English should be possessed by this 
language teacher hence this positive attitude could be reflected in the atmosphere of the 
class. Thus, the positive attitudes and motivation of the students can be explored through 
the application of efficacious methods and techniques coming from the willingness of the 
teachers to teach the language reflected from his or her positive attitude.    
 
There are several factors influenced teachers’ attitudes in English language learning. 
As Byrnes & Kiger (1994) proposed three factors that comprise English teachers’ attitudes 
in their classrooms, i.e. language politics, ELL intolerance, and language support (Dixon et 
al., 2016). Further, they gave the examples which make up the language politics factor 
such as common societal attitudes about the language that claim, for instances, ‘English 
should be the only one language used by the authorities’, and ‘every migrant has to use 
English to be admitted as American’.  Intolerance English learning was described by them 
in items such as, ‘The process of English language learning is hurtful to the learning of 
other students’, and ‘the students of English language learning frequently used unfair 
claims of inequity as an apology for not doing right at school’. While for the factor of 
language support, it could be seen from the ideas such as ‘The executives should give extra 
money to support the programs of English language learning to be better’, and ‘The needs 
of English language learning should be fulfilled by well-trained regular-classroom 
teachers’.  
The attitudes of teachers toward certain aspects can be measured through several 
scales or questionnaires. If a teacher has negative attitudes, then he or she will surrender 
the profession. Brooks and Sikes (1997) as cited in Maryrose and Kingsley (2018) stated 
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that students’ academic success, personality, interest, etc. are affected by the intellectual 
attitudes, emotional reactions, various habits and personality of their teachers. 
Sener (2015) previously described that the lives of students can be positively 
changed through teachers’ positive attitudes and productive actions, hence, examining pre-
service teachers’ experiences of education and attitude differences will be useful for these 
teacher-candidates to illumine things should or should not do  in their real future 
classrooms.  
METHOD 
Since the purpose of this research was to measure the attitudes of ESL teachers 
toward Islamic education management of integrating Islamic values into their teachings, 
then a quantitative-descriptive method was applied in this study. In addition, a quantitative 
survey research was applied. Check and Schutt (2012) defined survey research as the 
information collected from individuals as sample of the research through their responses to 
a set of questions. A frequency distribution was used to describe the ordinal data of the 
instrument. The data to measure those teachers’ attitudes was calculated statistically before 
being presented in percentages. 
In determining the participants of this study, the writers applied purposive sampling 
technique in order to select only non-Thailand ESL teachers who were being contracted as 
English teachers by several Islamic schools in South Thailand. There was a total number of 
32 non-Thailand ESL teachers from several Islamic schools in the Southern-part of 
Thailand participated as the respondents. They were teaching at kindergarten to secondary 
levels and having 2 to 5 years teaching experiences at those schools. 
A set of ordinal 5 Likert-scale was used by the respondents to rate the degree to 
which they agree or disagree to each of the statement. This questionnaire was modified 
from the one used by Saygi (2010) in doing her research on music teaching course. There 
are 25 statements in this questionnaire in which each of them was rated on a 5-to-1 Totally 
Agree-Totally Disagree response scale. This closed response questionnaire was distributed 
by the writers to each participant online in Google form. These teachers were required to 
give their responses to those 25 items based on their teaching experiences. Those 25 
statements of the questionnaire can be seen in the following table: 
Table 1. Questionnaire of ESL Teachers’ Attitudes Toward Islamic Teaching 
No. Statement 
01. Islamic teaching is not a boring course 
02. Islamic course is one of the courses that I like 
03. Islamic course is one of my favorite courses 
04. I relax when teaching Islamic values in my EFL classes 
05. I discovered my Islamic knowledge by means of integrating Islamic education in 
my class 
06. I would very much like to participate in the Islamic teaching sessions even 
though I have to study hard to deepen my knowledge 
07. I feel that I have learned a lot by means of Islamic teaching 
08. I like integrating Islamic values in my class because the students understand my 
explanation 
09. Islamic teaching session is a time which makes me happy during the teaching 
10. I have a high motivation for Islamic education teaching 
11. I think I will benefit from Islamic education improve my knowledge about Islam 
12. In teaching Islamic lessons, we are asked to do things that we are not able to do 
13. My self-confidence has heightened when inserting Islamic teachings in my EFL 
class 
14. Islamic education teaching is a joyful session 
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15. My interest and sympathy toward Islamic values has increased by means of 
integrating Islamic education into my EFL classrooms 
16. I look forward to implementing any school policy about the integration of Islamic 
values into my class 
17. I voluntarily do any learning about Islamic education in order to prepare for my 
Islamic sessions in the class 
18. I want to learn how to teach Islamic education better 
19. I think Islamic education will be beneficial for me in the future 
20. Even though I come to the class reluctantly I still enjoy giving the knowledge 
about Islam to my class 
21. I feel sad if the session of delivering Islamic values is limited 
22. I shy away from asking questions to the Islamic education teachers at my school 
23. I feel tense in delivering Islamic education since I am afraid that the students do 
not understand my explanation 
24. I think that what I have to teach in Islamic education session is very difficult 
25. I do not grasp well the lessons about Islamic knowledge that I study before 
coming to the class 
Then, the data were analyzed statistically through the calculation of frequency 
distribution. Firstly, the writers collected the raw data from entity responses on the 
questionnaire. Since the data were nominal, they were then being listed into classes in 
which they each data point fell. Secondly, the raw number of data points in each class was 
calculated to get the sum of all the absolute frequencies. Thirdly, the sum of this absolute 
frequency was divided by total number of the sample size (N = 32) which resulted the 
percentages of the data points in each class. Lastly, the percentages of data points in each 
class were added to the cumulative frequency calculation and reported in percentages. 
FINDINGS 
Based on the responses of the 32 respondents to 25 items in the questionnaire, the 
frequency distribution was shown in the following table 2: 
Table 2. Frequency Distribution of the Respondents’ Responses Toward the Questionnaire 
No. Xi f Xi2 fXi Fx2 
1. TA (5) 376 25 1880 9400 
2. A (4) 213 16 852 3408 
3. N (3) 74 9 222 666 
4. D (2) 65 4 126 260 
5. TD (1) 72 1 60 72 
 Sum 800  3140 13806 
 Mean    3.925 
 Median    4.387 
 Modus    4.934 
 Variance    370.375 
 Standard Deviation    19.245 
Looking at the results on the table above, the mean (average response) was 3.925 
with a standard deviation (range of response) of 19.245. As the number of the respondents 
was low (N = 32), and percentage differences were produced, then total number of 
respondents responding to each statement was presented in percentages to show its 
significant differences.  
Overall, the responses to the statements were mostly ‘totally agree’ and ‘agree’. In 
which the frequency reached for ‘totally agree’ was 376 (47%), while for ‘agree’ was 213 
(26.63%). The responses given to the questions as ‘neither agree nor disagree’ reached 74 
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in frequency (9.25%), a number of 65 for the frequency of ‘disagree’ (8.12%), and 72 as 
the frequency number of ‘totally disagree’ (9%).  
The statements which received two highest responses on the option of ‘totally agree’ 
were no. 7 “I feel that I have learned a lot by means of Islamic teaching”, (in which 28 of 
32 respondents responded to this statement) and the statement no. 18 “I want to learn how 
to teach Islamic education better” (in which 26 of 32 respondents chose this). Another two 
statements that shared the highest responses on ‘totally agree’ were the statement no. 5 “I 
discovered my Islamic knowledge by means of integrating Islamic education in my class” 
(which got 25 responses out of 32), and statement no. 22 “I shy away from asking 
questions to the Islamic education teacher at my school” (which got 21 responses out of 
32).  
For the option of ‘agree’, the statements which received 4 highest responses from the 
respondents were statement no. 2 “Islamic course is one of the courses that I like”, and 
statement no. 20 “Even though I come to the class reluctantly I still enjoy giving the 
knowledge about Islam to my class” (in which each of the statements got 13 responses out 
of 32), statement no. 6 “I would very much like to participate in the Islamic teaching 
sessions even though I have to study hard to deepen my knowledge”, and the statement no. 
21 “I feel sad if the session of delivering Islamic values is limited” (which received 12 
responses out of 32 for each), the statement no. 3 “Islamic course is one of my favorite 
courses”, statement no. 4 “I relax when teaching Islamic knowledge in my class”, 
statement no. 10 “I have a high motivation for Islamic education teaching”, statement no. 
“I think I will benefit from Islamic education which improves my knowledge about Islam”, 
statement no. 13 “My self-confidence has heightened when inserting Islamic teachings in 
my EFL class”, and the statement no. 19 “I think Islamic education will be beneficial for 
me in the future” (in which each of these statements got 11 responses out of 32). The 
statement no. 1 “Islamic teaching is not a boring course”, and statement no. 15 “My 
interest and sympathy toward Islamic values has increased by means of integrating Islamic 
education into my EFL classroom” received 10 responses out of 32 respondents. 
The lowest responses gained in the option of ‘strongly agree’ were on the statement 
no. 25 “I do not grasp well the lessons about Islamic knowledge that I study before coming 
to the class”, and the statement no. 24 “I think that what I have to teach in Islamic 
education session is very difficult” (in which each of these items received 2 and 4 
responses out of 32 respondents). These two statements also got the least responses in the 
‘agree’ option with the responses from 2 and 4 respondents out of 32.  
On the contrary to the option of ‘totally agree’, the 4 highest options received by 
‘totally disagree’ were statement no. 25 “I do not grasp well the lessons about Islamic 
knowledge that I study before coming to the class” (got 16 out of 32), statement no. 24 “I 
think that what I have to teach in Islamic education is very difficult” (got 15 out of 25), 
statement no. 12 “In teaching Islamic lessons we are asked to do things that we are not 
able to do” (got 14 out of 32), and statement no. 23 “I feel tense in delivering Islamic 
education since I am afraid that the students do not understand my explanation” (got 7 out 
of 32). While for the ‘disagree’ option, the 4 statements which received the highest 4 
responses were statement no. 25 “I do not grasp well the lessons about Islamic knowledge 
that I study before coming to the class” (got 12 out of 32), statement no. 24 “I think that 
what I have to teach in Islamic education is very difficult” and statement no. 23 “I feel 
tense in delivering Islamic education since I am afraid that the students do not understand 
my explanation” (in which of them received 5 responses). The statements which got 4 
responses from 32 respondents were statement no. 2 “Islamic course is one of the courses I 
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like”, statement no. 3 “Islamic course is one of my favorite courses”, statement no. 20 
“Even though I come to the class reluctantly, I still enjoy giving the knowledge about Islam 
to my class”, and statement no. 21 “I feel sad if the session of delivering Islamic values is 
limited”.  
There was 0 option for several statements both in ‘totally disagree’ and ‘disagree’. A 
total number of 8 statements got no response from the respondents for ‘totally disagree’, 
i.e. statements no. 2, 5, 8, 9, 10, 13, 16, and 18. While for ‘disagree’, the respondents gave 
no response to 5 statements, i.e. statements no. 5, 7, 13, 14, and 19.  
The option of‘ Neither Agree nor Disagree’ received the first highest response on the 
statement no. 17 “I voluntarily do any learning about Islamic education in order to 
prepare for my Islamic sessions in the class” which got 8 answers. The second highest 
choice received in this option was on the statement no. 14 “Islamic education teaching is 
not a joyful session” which got 7 responses. While the third and the fourth highest scores 
in this option were on the statement no. 10 “I have a high motivation for Islamic education 
teaching” and statement no. 19 “I think Islamic education will be beneficial for me in the 
future” with 6 responses for each. , followed by statement no. 1 “Islamic teaching is not a 
boring course”, statement no. 12 “In teaching Islamic lessons, we are asked to do things 
that we are not able to do”, and statement no. 24 “I think that what I have to teach in 
Islamic education session is very difficult” (in which each of the statements received 5 
responses). There was no respondent who gave their responses to the statements no. 3, 5, 6, 
7, 18, 22 and 25 to this option.  
To sum, total responses of the respondents toward each scale of the questionnaire can 
be seen in the following figure 2: 
 
Figure 2. The Percentages of ESL Teachers’ Attitudes 
 
DISCUSSION 
The descriptive statistics of the data analysis revealed that most of the respondents 
had positive attitude towards the Islamic education management policy of integrating 
Islamic values into their ESL classrooms. A total number of 47% of the respondents totally 
agreed and the other 26.26% agreed on the statements given on the questionnaire.  
According to Issan et al. (2011), basically, teachers’ teaching performances are 
influenced by their attitudes and commitments toward their professions, roles and duties. 
High percentage of positive attitudes found in this study could be interpreted that these 
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ESL teachers were committed and responsible to respond to the policy of the school on 
integrating Islamic values into their classrooms. Some of the research studies claimed 
teachers’ attitudes and their professional teaching and learning process were also 
conducted by Corina & Valerica (2012), Ahmad et al. (2013) & Andronache et al. (2014).  
These findings were in line with the arguments of Madkur & Albantani (2017) who 
said that putting Islam in all lessons was essential since, as Moslems, teachers are also 
responsible to preserve Islamic values through the activities conducted in their classes. 
Besides, Zaitun & Wardani (2018) further added that learning of a foreign language with 
all its culture given along with Islamic learning will make the students not only be good at 
the language learned but also be able to select and choose which cultures are appropriate 
with Islamic values and which are not. Thus, at this stage, the positive attitudes shown by 
ESL teachers as the subjects of this research study revealed that they support school 
management policy in implementing integrated Islamic education into ESL classrooms. 
Veugelers & Vedder (2003) described that in this type of integrated approach, both 
stimulating certain values and teaching language skills at the same time will promote better 
communication on those values.  
CONCLUSION  
This study concluded that ESL teachers’ attitudes toward their schools management 
policy on integrating Islamic values into teachings were positives. It was resulted from the 
descriptive statistics which showed: a total number of 47% of the respondents’ responses 
totally agreed, 26.63% agreed, 9.25% were neutral (neither agree nor disagree), 8.12% 
disagreed, and 9% totally disagreed.   
This study was limited to discuss ESL teachers’ attitudes toward Islamic school 
management which implemented the integration of Islamic values into their English 
classrooms. Total numbers of the participants as respondents were only 32 persons from 
several Islamic schools which mean only around 5% out of around 630 Islamic schools 
involved in this study. It is strongly suggested for further research that will discuss similar 
topic to involve bigger respondents with deeper analysis and broader discussion by 
involving students and the policy makers of the schools.   
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